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ABSTRACT

In this paper we study Mnemosyne as the mother tongue of traditional greek fairy/folk tales and we go through a research with children. In our study, children’s processing of narrative discourse underlines a somewhat selective attention in fairy tale/folk tale language and a comprehension regarding applied activities of external structure that play a part in their language acquisition. Discourse in Greek fairy tales has always to do with a distinction between written and told stories; in our case, reading and listening to fairy tales can be considered as the shared knowledge of story-participants. Context is created as an interaction between the ability to paraphrase in fairy tales, to communicate the gesture, and to use circumlocution, resulting in an interpreted meaning. Content knowledge is defined as the domain and discourse knowledge of text structure and syntax rhetoric. 

As it is concluded, children prefer to remember through “doing” things and through interaction with others. Fairy tales and folk tales’ books, as a role play game, remind them of things they have experienced. Fairy tales are more interesting and vivid in memory of children through action and creative strategies of metacognitive developmental activities in class, so that they comprehend cognitively and emotionally the plot and themselves.
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 Mnemosine como língua-mãe dos contos de fadas e lendas tradiconais gregas: modos narrativos e discurso em uma pesquisa com crianças

Resumo

No presente artigo, estudamos Mnemosine como a língua-mãe dos contos de fadas e lendas tradicionais, através de uma pesquisa com crianças. Em nosso estudo, o processamento infantil do discurso narrativo sublinha uma espécie de atenção seletiva e compreensão em relação aos contos de fadas e lendas, tendo em vista atividades aplicadas de estrutura externa que atuam na aquisição de linguagem. O discurso nos contos de fadas gregos tem sempre relação com uma distinção entre histórias escritas e contadas. No nosso caso, a leitura e a escuta de contos de fadas podem ser consideradas um conhecimento partilhado de participantes da história. O contexto é criado como uma interação entre habilidade de parafrasear contos de fadas, de comunicar com gestos e de usar circunlóquios, resultando e um significado interpretado. O conhecimento do conteúdo é definido como discurso dominante da estrutura textual e da retórica da sintaxe. 

Concluímos que as crianças preferem lembrar através do “fazer” coisas e através da interação com os outros. Livros de contos de fadas e lendas, como um jogo ativo, faz com que elas se lembrem de coisas que experimentaram. Contos de fadas são mais interessantes e vívidos na memória da criança através da de ações e estratégias criativas de atividades de desenvolvimento meta-cognitivo, fazendo, dessa forma, com que elas compreendam, cognitivamente e emocionalmente, tanto o enredo como a si mesmos.

Palavras-chave: Contos de fadas; Crianças; Metacognição.

INTRODUCTION
There is a strong theoretical background regarding narrative discourse and memory, cohesion and coherence in which magic elements are conceptualized in language and which can be expressed in written or spoken tale within several human mental frameworks. Conceptual metaphor is also related to this view (Labov 1972, Waletzky 1967), focusing on how does language react with the perspective of personal experience, to elicit unconscious ‘Vernacular” language. Labov had people tell stories about themselves using a triangle of events, characters and settings. The fairy tale can be considered as a kind of personal story, but, in an unconscious way, these magic elements place events, settings and characters within a metaphor of abstract time (such as “once upon a time”, or, as far as the beginnings and endings of Greek Fairy tales  are concerned, s “It was or it wasn’t a boy whose name was…”, and “I haven’t been there so you’d better not believe it, too”). This abstract concept can frame mentally more aspects of reality in the way that a reader sometimes needs to, in order to be able to conceptualize metaphors.Metaphors in Magical Tales tend to unify the whole development of story-particles regarding the following functions: Abstract orientation, including characters, setting, character, situation near beginning-complicating action –evaluation, result of resolution; all CODA functions are found in personal experience narrative as Labov mentioned in examining children’s speech in comparative settings.

Usually, metaphors in fairy tale mostly occur and get involved in the creation of mental frameworks at the last parts of this functional system. As we may observe in examples of Greek fairy tales in our related study, the magic elements of a fairy tale may have similarities with children’s autobiographical speech, as Labov suggests. Similarities are also found in the way narrative clauses appear or can change the language of storytellers. What is important to keep as a clue is that:



Any narrative(as defined) includes at least two narrative clauses.

A narrative clause cannot be moved without changing the order in which events must have occurred. If the narrative clauses are reversed, they represent a different chronology and the whole construction collapses as a basic story plot.

The place of events in a sequence do change the structure of the Greek tale. It is an important assumption about the two” eyes” as parameters of Mnemosyne: time ans space. We can also call it just memory of this genre in Literature

Structural narratology regarding same syntagmatic deep structure and same sequence of “functions” plays a big part in this familiar background based on Syntax of Folktale.(Propp, 1984, 2009) 

At this point it would be appropriate to mention that our view also refers to Roland Barthes’ work (1966) and the introduction to the structural analysis of narratives, Greimas (1966), Todorov (1967), Genette (1966), Emil Benveniste (1966), who put the sequence of this theoretical perspectives in a study of events as Histoire Discourse, which is also found in later research of Hopper (1997) about the importance of the presentation of events in narrative. Consequently, our study accepts that storytelling is a social action.Text is not one just simply a text due to the missing coherence. It is common to find metaphors that are not making sense to some readers, due to differencies in  language level communication, as well as cultural influences in children’s learning. 

Story Grammar (Fillmore, 1982/Rumelhort 1980, Polanyi 1981 , Kerstin Tham Kitty Gahnström-Strandqvista & Lena Borell Staffan Josephssona,, 2009)), adequate paraphrases of conversational stories by native or foreign speakers and semantic macrostructures, all are factors that influence the way stories are ultimately understood. Audiences are involved directly or indirectly, in listening and reading and remembering stories within a shared social action.

DISCOURSE IN GREEK FAIRY TALES
Discourse in Greek fairy tales has always to do with a distinction between written and told stories; in our case, reading and listening to fairy tales can be considered as the shared knowledge of story-participants. Context is created as an interaction between the ability to paraphrase in fairy tales, to communicate the gesture,  and to use circumlocution, resulting in an interpreted meaning. (Nunan, 1993,Mc Carthy 1991).Content Knowledge is defined as the domain and discourse knowledge of text structure and syntax rhetoric, (Burke, 2014). 

The interaction of discourse and prosody must be highlighted in magic-Fairy / storytelling of Greek stories. What can also be taken into account , regarding children’s comprehension is: 

1.
Prior Factual -Cultural Knowledge

2.
Prior Work / Life Experience

3.
Prior Familiarity with the Relevant discourse

4.
SARCASM-INTEREST-SURPRISE, social functions of intonation.

5.
Content knowledge- context knowledge-linguistic knowledge

6.
Discourse community: people who share common physical environment, common goal or interest, (school class, a festival’s storytelling audience or maybe the readers).

To be taken into account, on one hand, there is also a stock of words and phrases, which become the lexis of the classroom to retell or come up with other stories and communicate meaning and aesthetics of language. For this reason, fairy tale is also found to be useful in teaching the pronunciation of words. Coherence, on the other hand,ais to be considered as a quality of a text, which conforms to a consistent world’s view, based on one’s way of communicating experience and culture or having a conversation.

THE VOCABULARY OF THE GREEK FAIRY TALE CONTEXT

As we studied the Greek dialects used in fairy tales, we discovered several elements that are distinct, due to differences in the cultural settings among geographical regions, making each region having its own discourse structure, and, thus, possibly, presenting different versions of a story. These elements are:

·
The use of passive versus active voice, 

·
The position of adverbs in the sentence,

·
Tense modality

·
Sequences

·
Article use

·
Reference (as textual cohesion)

·
Substitutions, ellipsis, conjunction

Furthermore, there are also some elements that differentiate the understanding of a story for each individual speaker/ reader/ listener, elements that seem to apply to every fairy tale universally, and not just Greek ones. These elements are:

·
Formal schemata and reader’s individual content of a story

·
Reader’s presuppositions and general world knowledge/ relevant social knowledge, social/ religious/ other background (eg., what is the case for marriage in a specific place/ country, the related ethics, etc.)

·
Literal or figurative idiomatic and metaphorical use of the fairytale vocabulary (Lakoff and Johnson, 1980)

·
The speaker/ reader and the listener

When the speaker is lacking linguistic knowledge, he/she may resort to situational and other contextual features to make the meaning clear, while the listener makes use of similar features in order to understand. This schema seems to be universal, not only in Greek fairy tales’ storyboard.

Traditional Greek fairy tale in a heuristic framework

 
Figurative elements and symbolism are important to achieve coherence in meaning, as well as balance between the story plot and syntactical features. (Deictic, Anaphoric, Cataphoric, a logical tense structure). 

There are simply two dimensions of time in a memory or two memories regarding a certain time a child read a specific book – this can be comprehended, either as a euphemism or as a question. Moreover, the two dimensions of a children’s book can be understood as an island between two seas, as Saramango has explained. : The memory of a physical place (what it is) and THAT of the place of memory (what we kept from what it is).
The one sea is called the past, the other one we call future; we can sail in the sea of comparative past due to our personal memory/perception of fact , space and time co-incidences, and what our memory kept as important from these two streams.

But if we wish to sail the sea of our far away past , we need to use memories processed by time, in addition to other memories of a space/place which has been transformed, being as fleeting or elusive as time is .

 
From the point of a physical “space”, we all live in a place, but emotionally we are all “inhabited” by a “memory”. Mnemosyne is the personification of this presence. We experience it when we read a book, as well as at the moments we write about this place. So, it is difficult to prove that space and memory are always two different things in children’s literature, especially when Piagetian’s and other theories (Brewer 1986, Nelson 1993, Schneider & Pressley 2013) involve egocentricity and emotional reactions of childhood in a strongly emotional period of our inner life, which is received by adults as a childish overreaction, yet still normal behavior. Physics and astronomy may be also helpful in making sense of this understanding, as far as thinking and speaking are concerned. This memory of a physical place and of the place of memory where we actually live has been described from the outstanding author Saramango as an “island between two seas”. Any conceptual metaphor can explain this situation in the best way, also. The truth is that persons who write for children need to take seriously under consideration this apparent relationship between the two spaces existing in narratives and children’s books. A distinction should be noted at this point between episodic and semantic, as it has also been introduced by Tulving and Craik (2000) as being important to conceptualizing children’s literature as a whole act (reading-writing/communicating through language).

In our case, episodic memory is more significant than semantic memory; children tend to remember more easily particular episodes, rather than how episodes of a particular type generally play out. This can be said as Mnemosyne remembers as a child the details but keeps losing track of the whole thing up to the age of six.

Children remember episodes of accidents, fights, moving to new houses, doing something “inappropriate” for them. Action is more important to younger children. 

The ways this attitude is reflected upon a specific area, such as fairy tale, depend on: 

A. Concepts that children understand regarding time and space through metaphor.

B. Enriched vocabulary and innovative teaching method of language articulation through a computational matter of semantics 

C. Narrative modes-pure language.

The three-dimensional model of memory in children’s books is mostly captured as: 

§
infantile amnesia (fairy /folk tale)

§
children’s eye witness memory (mostly other genres)

§
Adult memories of childhood. (fairy tale/folk tale?) 

These three levels of cognitive approach regarding fairy tales and children’s literature communicate reading aesthetics. This simply means that fairy tales can relate more to the infantile amnesia period, rather than the eyewitness memory of children. 

Schema theories of Mnemosyne or how people understand and remember stories- Linguistic analysis of genres.

“A schema is a cluster of knowledge that describes the typical properties of the concept it represents. Recent theories built upon the notion of schemata have explained numerous results in human comprehension, recall, and summarization of prose. While schema theory provides a plausible and descriptive framework for understanding human knowledge processing, it is ill-constrained and provides few detailed process assumptions. This lack of constraint allows sufficient flexibility to accommodate post hoc many empirical results. However, because of this flexibility, the theory is of limited predictive value and is not testable as a scientific theory in its current form. There are strengths and weaknesses of schema theory, which affirm its promise as a theory of human memory, and suggest areas for future theoretical development.” (Thorndyke & Yekovich 1980, pp 23-49). 

Retelling and metacognition of fairy tales in teaching language arts are teaching approaches in an amusing game of language of secrets between a book and a child. In a discourse oriented curriculum in education fairy tales emphasize context, text types and communication goals. Discourse analysis in communicating a myth or a fairy tale requires training in cross-cultural communication and Imagination. 

Visual and spatial representations are connected to visual literacy and are a more complicated schema that we cannot analyze in this study; there should be another study focusing solely on it.

Deixis and point of view (the here and now of the narrator) can be considered as teaching strategies of connecting children with Mnemosyne, similar to a person helping us remember the story.

Other teaching strategies are:

ü
Gestures

ü
Voices

ü
Mimetic props

ü
Emotion

ü
Schema 

ü
Linguistic phenomenon

ü
Lexical density

ü
Nominalization (number of nouns)

ü
Type/ratio: number of new introducing lexical items

ü
Repetition1st or 2nd person narration.(dialogues of the tale) 

ü
3rd person narration

Qualities of folktales are concentrated in: 

•
The plot

•
The opening and closing of the tale

•
The features such as episodic repetition and

•
Number of characters in narrative episodes of a tale. 

Roerich from Germany developed a theory of genres in the study of folktales, based on THE GENRE OF SYMBOLIC REPRESENTATIONS, which gained ground at the research field in other countries (Paltridge 1984): “..a genre is not a rigid , timeless, universally valid entity but rather something that changes over time and from culture to culture…”

If we add to these perspectives the connotation of metaphors and how they apply in a story plot, we can assume that there are thousands of ways to explore fairy tales in class with children, by introducing the elements FAIRYTALE –FOLK TALE, as a two-folded element.
LINGUISTIC &  ANTHROPOLOGICAL GENRE

 
Briggs and Bauman (1992, p. 147) agree that this relation provides a powerful means of ordering discourses in historical and social terms. As Herman Bausinger (1990) noticed about the sociological influence of technological change on folk culture, traditional fairy tales and folk tales have many links with the contemporary tales in a genre that does not disappear, regardless of nationality or regions.

Many theorists, bearing the influences of Bakhtin’s dialogized text (1935), as well as the multiplicity of social voices that may stem, in turn, from previous social interactions, as they appear in the tale, highlighted the complexity of social, ideological and even economic connections between instances of particular genres; at times these relations may be mixed, blurred or even contradicting.  Bourdieu and Bakhtin had already put the basis of such a research. The voice of one fairy tale person may be consciously or unconsciously incorporated into the speech and the active speaker, whose identity remains consistent forever. 
Our suggestion on educational tips inspired from our research in Greek folktale/fairytale examine: Sequential structure, verbal activities, adjacency pairs (preference organization), turn taking of characters in dialogues, topic intimation and development feedback repairs, conversational openings and closing. These items give inspiration in teaching methodology by involving folk/fairy tales in language experimentations of children as a game with literature materials and an introduction to the specific genre.

The Aristotelian schema of a generic structure (beginning-middle-end) has been used by Labov and we tried to initiate an experimentation of students with tale-writing after reading many of them and studying the motif.

 
In our search and exploration of fairy tale language, we can find:

ü
ABSTRACT-ORIENTATION-COMPLICATING ACTION

ü
EVALUATION

ü
RESULT OR RESOLUTION

ü
CODA Abstract - gives an overview of the story.

Orientation- described by Labov as a kind of referential free clauses, which help the listener get oriented, in respect to person, place, time, and the pragmatics of the time the story is narrated. He also attributes that these are contextual clues and serve, in a sequence, the main story.

Complication – the story as a main corpus, during which the narrative unfolds. A story may consist of multiple episodes of such a complication.

Evaluation – the storyteller evinces self-awareness, presents explicit or implicit purpose to the retelling of the story. Thus, evaluation gives some indication of the significance the storyteller attributes to the story itself. This is why we encourage teachers, as storytellers, to choose the stories that make sense to them, too. But evaluation can be done subtly: for instance, lexical intensifiers can be assumed as types of semantically oriented evaluation.

Resolution – occurs sequentially following the evaluation. Resolution may give the story a sense of completion.

Coda - returns listener to the present, drawing him/ her back, out of the world of the story and into the world of the storytelling event. A coda is not essential to a narrative, and some narratives do not have a coda. 

Other theoretical frameworks applied in our study are: a) Topic, b) Mode, c) Form of argumentation (Expository/ Descriptive/ Legal/ Else…)

According to Bergmann & Luckmann (1995),the three levels of communicative genres in fairy tale discourse, are: 

•
Internal Structure: It involves loudness, tempo, pausing, intonation, expressive signs, mimic, lexical-semantic elements such as specialized vocabulary/dialect, archaic terms, euphemism, modality markers, morphological - syntactic devices such as question formats, specific word-orders, imperatives, passives and conjunctions.

•
Case Structure: It consists of the interactive context, in which the genre is located, containing ritual phenomena like turn taking, beginning and ending interaction, relation of participant (reader) with the text. These structures refer to social arrangements of the particular fairy /folk tale genre. Whorf’s cultural-language perspective can be recognized in this structure, too.

•
External Structure: It describes the case structure, as well as the types of the participants involved in the interaction (age, gender, status etc.) (Guenthner and Knoblauch, 1995 pp. 10-22). Factual versus narrative texts (recounts, procedures, reports, descriptions, explanations, expositions) belongs in the theory of the school of Prague. 

RESEARCH STUDY WITH CHILDREN AND FAIRY/FOLK TALES

In our study, children’s processing of expository and narrative discourse underlines a somewhat selective attention in fairy tale/folk tale language and a comprehension regarding applied activities of external structure that play a part in their language acquisition.

 
Subjects

 
Children between 6- 11 years old; in total there were 132 students from public schools of Thessaloniki, Ioannina and Athens in Greece. 

Methodology
Observation of children in class, interviews, discourse analysis. Students listened to fairy tales during the innovative zone school time session of two hours each week for three months. We processed an outline of activities and procedures to investigate the aims

Aims 

The exploration of children’s comprehension of story, memorization comprehension and recall in summary, as well as skills of exploring time, place, character, episodes in context. This exploration took place in relation with the theoretical framework, in a synthesis of methods and comparisons of the applied strategies

Design

Presentation was auditory and visual order of fairy tales was free, in terms of a normal or random order. There were four conditions of tales’ type: Story, narrative-after theme, narrative no theme, description. Two fairy tales/folk tales were used in total and we used six versions of narration.

Materials 

 Two stories were used representing two distinct plot structures and two characters’ settings. 

      
Procedure

Children in groups of 4-6 groups in each experimental class were focused on recalling the stories. Summarization task was based on the memory of the children about the most important parts of the story; the children were also asked to give an oral or written expression of their memory. There was no time limit regarding telling and writing what they remember; there was also no strict description of  what the summary could be for someone who doesn’t know the story and has not enough time to listen to every detail of the plot. There was no constraint regarding the length of the sentences or paragraphs or their speech. 

Results


The correlation between the judgment of the two tales scored was r= 2,2 and there were disagreements but rather errors in scoring. In judgment of scoring the recall protocols the tales were segmented in proper reconstruction of these actions of characters into propositions defined as action-sentences or as clauses. Relationship between propositions was also examined. It is obvious that in our study structure and content of the story play important role in children’s memory and recalling of the story and some peculiar or strange unknown words may have important role in reminding them actions or the sequence of the plot. This is also important as the vocabulary of Mnemosyne or what we can assume as storytelling memory. Comprehension and recall as expected was a balance between interaction of structure of the story and the presentation as stylistics of discourse and its content. Presentation order was also significant ( F3,53)=3.98, p<.02 by Newman-Keuls test reliability of pair-wise differences between means. 

Data examples:

“There was a boy once upon a time, long before I was born, he lived in a village…” Thomas, 10 years old.(time explanation of when was that happening in the story we heard)/

The cave was like a dark house, there was a treasure but the dragon didn’t let anyone touch it.(similes… to explain place : what a cave is to a listener that has never seen a cave before)
       
Discussion

Strategies were framed in games with cards of Propp’s functions, structural analysis and story-mapping. Oral versions of stories are received as personal experiences of imagination-children’s fantasy embodied in the fairytales’ episodes. Communicative discourse interaction, including gestures, interpretations of meaning making, paraphrasing, socio-cultural awareness of symbolic language and connections to the plot and of the discourse community at the moment of the application are all crucial to children’s acquisition of language and memorization in context. Bakhtin’s theoretical framework about a stock of words connected to the characters helped children build the story in different “reading” of characters. Vocabulary in context and schemata of prior knowledge were examined through interviews conducted before and after the meetings.

 
Observation of children’s response to the “book” and the storyteller implying or presenting the tale were examined. Children seem to be more interested in storyteller’s presentation rather than the book reading. Drama play with books as objects before reading them as an introduction was also a well done strategy, which the children characterized their favorite activities with the book as a real experience .

 
Imagination in discourse seems to help children use metaphors and rare vocabulary in conversations about the story book. This makes them remember the main plot better .Children were aware of how to use these metaphors in written language and metalinguistic - metacognitive procedures of a fairy tale’s didactics. It is easier to do this when an object appears physically in class (an object related with the story, for example if the tale has an amulet in its plot, we use an object-amulet in class during the fairy tale –introduction in class and the conversation about it (guessing, wondering, using et.c). Cohesion and coherence is achieved through working more than once with the same story on different models of discourse (Schema theories of children, mental modes, mental stimulations, visualization, spatial representations of the plot,. Deixis and retelling from the point of view of different characters; point of view, different emotions etc.) 

 
It was useful to work within a corpus of emotions of the story-categories or senses –categories.(sad, happy, sad again, surprised, etc. or what the characters saw, heard, smelled, touched and so on.) Vocabulary was strengthened, as well as children’s capacity to construct stories using imaginative structures in rational sequences, or critical thinking and argumentation on decision making and a character’s behavior/attitudes, (ethical judgments).

Evaluation,(by Children’s comments):

•
We liked playing this game with the tales. I told my mom the story and she didn’t believe it was ours (Propp’s cards). I didn’ t know that I can imagine so many stories and have fun(Athena, 9 years old).

Creation of Characters in a metacognitive conversation about stories we made in class:

“I like to be the wizard. But then Kostas said that the wizard wears funny clothes and I tried to change things. That’s how he became my stick”. (Yiannis (11 years old)

Observation comments- Suggestion of future teaching activities in relation with fairy tales and folk tales and memory skills:

•
Children as creators of a plot: They tend to put more episodes in a tale after their involvement in reading more and more fairy tales. They also blend episodes of different stories they heard, in order to come up with their story.

•
They have more difficulty in beginning than ending stories.

•
They can easily use descriptive elements if we use cards with adjectives and metaphors, figurative language in examples.

•
Children as writers :The more they get involved in symbolic language of fairy tales, the more they feel free to use more words, bigger sentences; there is an obvious influence of unknown words, which refer to social life of the past (after talking and explaining how things were).

•
Children as speakers: They prefer to draw the tale in episodes before they explain or retell the story to others. Most of them also prefer to act it out (puppets and drama play), but shy children use body language more than words. They prefer to give ideas to groups than getting involved as leaders. 

Animation film produced from the students in accordance with a fairy tale or role playing projects:

Learning to use subtitles: Learning to use the words “with” and “without” in sentences, which we act out as a procedure before storytelling of favorite fairy/folk tales at the end of the study.

Evaluation strategies: Children act out a story and decide to use masks, since it is difficult to make costumes. In our example (animation video), we make sentences using “with” and “without”, because there is a difficulty of syntax in using certain words, as we noticed in children storytelling efforts. At the end they keep a favorite phrase to act it out before telling their stories in front of an audience in an overall linguistic procedure (for real reasons-to communicate favorite stories with listeners, Papadopoulou, 2000).

Conclusion-Epilogue 

Children prefer to remember through “doing” things and through interaction with others. Fairy tales and folk tales’ books, as a role play game, remind them of things they have experienced. Fairy tales are more interesting and vivid in memory of children through action and creative strategies of metacognitive developmental activities in class, so that they comprehend cognitively and emotionally the plot and themselves.
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